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“Wise men and women are always learning, always listening for fresh insights.” 

Proverbs 18:15 (The Message) 
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Using Your Knowledge Organiser 

Your teachers have worked hard to produce this document for you and have selected the most important knowledge that you will need to know to make good progress in 
their subjects. You should aim to learn all the information in your knowledge organiser off by heart.   

Try out some of the strategies listed here to help you achieve this.  

 

1. Read the knowledge organiser and ensure you understand it. 
Try and make links between the information on it and what 
you already know and do. 
 

2. Look, Cover, Write, Check – the traditional way of learning 
spellings! 
 

3. Create a Mnemonic – Using the first letters of keywords create 
a memorable sentence or phrase. 
 

4. Create an acronym – using the first letters of keywords to 
create a word to prompt you to remember all of the 
information. 
 

5. Write it out in full on a blank version of the same format. 
 

6. Write it out in note form, reducing it to key ideas or words. Try 
the same format but a smaller piece of paper. 

 
7. Recreate the knowledge organiser as a series of images and 

words 
 

 

 

8. Write a set of test questions for yourself using the organiser.  
• Answer these without the organiser the next day.  
• Swap your questions with a friend to increase 

challenge.  
• Turn your questions in to a game by putting them 

on cards and playing with friends. 
 

9. Chunk the knowledge into smaller bitesize sections of around 
5 pieces of information. Concentrate on mastering a chunk 
before you start on the next. 
 

10. Try to make connections between the information and people 
you know. E.g. Visualise yourself trying these strategies with a 
specific teaching group. 
 

11. Talk about the information on the knowledge organiser with 
another person. Teaching someone else about it helps us learn 
it. 

 
12. Say the information out loud – rehearse it like learning lines 

for a play, or sing it as if you are in a musical!  

 



Year 11 — An Inspector Calls 

1.  Context— An Inspector Calls was written by J.B. Priestley, and was first 

J. B Priestley John Boynton Priestley was born in Yorkshire in 1894. He fought in the first world war and 

came very close to death on a couple of occasions. In the 1930s,  Priestley became 

concerned with the effects of social inequality in Britain, and I n 1942 set up a new political 

party, the Common Wealth Party. It merged with the Labour Party, and it was integral in 

developing the welfare state. 

Pre and Post 

War Britain 
Before the First World War, there was deemed to be a general air of complacency 

regarding the prospect of any war taking place. There were strong distinctions between 

upper and lower classes, and women were subservient to men in society. After the Second 

World War ended in 1945, class distinctions had been greatly reduced by the two wars, and 

women had earned a more valued place in society (they had filled in for men whilst there 

The Titanic RMS Titanic was a British passenger liner that sank in the North Atlantic Ocean in the 

morning hours of 15th April 1912. As around 1.500 people died, it was one of the deadliest 

commercial maritime disasters in modern history. The Titanic was designed to be the 

pinnacle of both safety and comfort, and due to its enormous size and quality was 

frequently labelled ‘unsinkable’. In An Inspector Calls, Birling claims this, thus immediately 

losing respect from the audience. 

Socialism Socialism is an approach to economic and social systems that is characterised by social 

ownership, democratic control, high levels of equality. Socialist regimes are generally 

concerned with ensuring that disparities between wealth and social status are erased 

across society. After the two World Wars, British society was far more open to socialist 

ideas. In An Inspector Calls, the Inspector harbours socialist attitudes. 

2. Key Themes 

Age 
Priestley uses age to show the different prevailing attitudes in society at the time. 

The older characters represent an outdated way of thinking; characters such as 

Arthur and Sybil believe in only looking after themselves and their family. The 

younger characters (Sheila and Eric) represent new attitudes towards caring about 

Social 

Responsibility 
All of the family are forced to reflect upon their behaviour towards Eva Smith/Daisy 

Renton, and consider how responsible they are for her death. Some characters admit 

responsibility and feel guilt more readily, such as Sheila and Eric. On the other hand, 

characters such as Arthur and Sybil are more unwilling to accept responsibility for the 

Class and 

Gender 

Class and gender are also predominant themes in the play. Eva Smith’s position in 

society is severely weakened because she is from a lower class background and she is 

also a woman. Because of biases related to class and gender, Birling is dismissive of 

the hundreds of working class women looking for a pay-rise, whilst Mrs Birling refers 

to her a ‘a girl of that sort’ in a derogatory manner. 

The 

Supernatural 

The presence of the Inspector weaves a supernatural element into the play. His 

surname (Goole) is certainly a play on the word ‘ghoul’ (a ghost). He is unheard of by 

other members of the police force, leading the characters to at first dismiss him as a 

hoer, yet he seems to have prior knowledge of the characters’ actions, and foresees 

the suicide before it happens. 

3. Dramatic Devices 

Dramatic Arthur Birling suggests that the Titanic is unsinkable, and yet the audience knows it sank on 

Cliffhangers At the end of Act One, the Inspector appears and says ‘Well?’ to Gerald, leaving the 

Stage 

Directions 

The precise directions detailing Gerald ‘gravely’ stating his involvement with Daisy Renton 

adds more detail to aid the actor’s delivery. 

Dramatic 

Tension 

The audience feels an increase in tension as the await information regarding how            

each character is implicated in Eva Smith’s death. 

4. Form 

Well-Made 

Play 

• A popular type of drama from the 19th century. 

• The events build to a climax. 

• Primarily concerned with events that happened before the play. 

• Plot is intricate and complex. 

Morality Play • These were most popular during the 15th and 16th centuries. 

• They taught the audience lessons that focussed on the seven deadly sins. 

• Characters who committed these sins were punished. 

Crime Thriller 
• As the name suggests, this involves a gripping tale based around a crime. 

• The audience receives clues and must guess what has happened before the end. 

• All is revealed by the climax. 



Year 11 — Component 1 English Language 

2.  Structural Techniques 

Term Definition 

Plot Chronological or flashback? 

Climax The peak of the action or the turning point. 

Withholding Information When a writer does not tell y ou who or what until later. 

Motif A recurring idea or image. 

Media Res When a text opens in the middle of the action. 

Narrative Perspective Who is telling the story (1st person, 2nd person, 3rd person). 

Perspective Shift The point of view moves between different characters or setting. 

Foreshadowing An important detail is hinted at early in the plot. 

Shift A shift in mood, tone and atmosphere. 

1.  Simple Key Terms 

Term Definition 

Noun A word that refers to a person, place or thing. 

Verb A word used to describe an action, state or occurrence. 

Adverb 
A word or phrase that modifies the meaning of an adjective or verb, 

expressing manner, space, time or degree. 

Adjective A word that describes or clarifies a noun. 

Dynamic Verb 
A verb that shows continued or progressive action on the part of the 

subject. They occur over a period of time. 

Static verb 
Verbs that express a state rather than an action. They usually relate to 

thoughts, emotions, relationships, senses, etc. 

Pronoun A word that takes the place of a noun. 

Concrete Noun Nouns you can physically see and touch. 

Abstract Noun Words that name things you cannot physically see or touch. 

4. Language Techniques 

Term Definition 

Metaphor 
A figure of speech in which a word or phrase is applied to an object or 

actions to which it is not literally applicable. 

Extended 

Metaphor 

Refers to a comparison between two unlike things that continues throughout 

a series of sentences in a paragraph, or lines in a poem. 

Personification 
The attribution of a personal nature or human characteristics to something 

non-human, or the representation of an abstract quality in human form. 

Simile A comparison using ‘as’ or ‘like’. 

Symbolism The use of symbols to represent ideas or qualities. 

Hyperbole Exaggerated statements not meant to be taken literally, over exaggeration. 

Juxtaposition Two things being seen or placed close together with contrasting effect.  

Pathetic Fallacy The use of the weather to represent the mood and tone of the scene.  

3. Point of View 

Term Definition 

First Person 

Narrator 

The story is narrated by one character at a time. This character may 

be speaking about him or herself or sharing events that he or she is 

experiencing.  

Third Person 

Narrator 

Stories where a detached person (someone who isn't directly involved in the 

action) tells you everything that goes on.  

Omniscient 

Narrator 

Form of third-person narration in which the teller of the tale, who 

often appears to speak with the voice of the author himself, assumes 

an omniscient (all-knowing) perspective on the story being told  



  Subject: Maths HT3  Year 11 Foundation   
 

1. Translation Translate means to move a shape.  
The shape does not change size or orientation. 

2. Column Vector In a column vector, the top number moves left (-) or 
right (+) and the bottom number moves up (+) or 
down (-) 

3. Rotation The size does not change, but the shape is turned 
around a point. 
 
Use tracing paper. 

4. Reflection The size does not change, but the shape is ‘flipped’ 
like in a mirror. 
 
Line 𝒙𝒙 =? is a vertical line. 
Line 𝒚𝒚 =? is a horizontal line. 
Line 𝒚𝒚 = 𝒙𝒙 is a diagonal line. 

5. Enlargement The shape will get bigger or smaller. Multiply each 
side by the scale factor. 



  Subject: Maths HT3  Year 11 Higher   
 Trig graphs and exact values 

Sine graph 

   

Cos graph 

  

Tan graph 

  
To find exact values for Tan𝜃𝜃  

 
sin𝜃𝜃
cos𝜃𝜃

 

What is the exact value of Sin 30O   
 

½ 

What is the exact value of Sin 0O  0 

What is the exact value of Sin 45O  √2
2

 

 
What is the exact value of Sin 60O   √3

2
 

What is the exact value of Sin 90O  1 

What is the exact value of Cos 30O   
 

√3
2

 

What is the exact value of Cos 0O  1 

What is the exact value of Cos 45O  √2
2

 

What is the exact value of Cos 60O   1
2
 

What is the exact value of Cos 90O  0 

Trigonometry 

Sine Rule 
(to find a missing side in any 

triangle) 
 
 

𝑎𝑎
𝑆𝑆𝑆𝑆𝑆𝑆 𝐴𝐴

=
𝑏𝑏

Sin𝐵𝐵
=

𝑐𝑐
𝑆𝑆𝑆𝑆𝑆𝑆 𝐶𝐶

 

Sine Rule 
(to find a missing angle in any 

triangle) 
 
 

𝑆𝑆𝑆𝑆𝑆𝑆 𝐴𝐴
𝑎𝑎

=
𝑆𝑆𝑆𝑆𝑆𝑆 𝐵𝐵
𝑏𝑏

=
𝑆𝑆𝑆𝑆𝑆𝑆 𝐶𝐶
𝑐𝑐

 

Cosine Rule 
(to find a missing side in any 

triangle) 
 
 
 

a2 = b2 + c2 – 2bcCosA 

SOHCAHTOA 
(trig ratios for right-angle 

triangles only) 
 

sinθ =
𝑜𝑜𝑜𝑜𝑜𝑜
ℎ𝑦𝑦𝑜𝑜

  cosθ =  
𝑎𝑎𝑎𝑎𝑎𝑎
ℎ𝑦𝑦𝑜𝑜

   tanθ =  
𝑜𝑜𝑜𝑜𝑜𝑜
𝑎𝑎𝑎𝑎𝑎𝑎

 

Area of any triangle 
 Area = ½abSinC  

1. Translation Translate means to move a shape.  
The shape does not change size or orientation. 

2. Column Vector In a column vector, the top number moves left (-) or 
right (+) and the bottom number moves up (+) or 
down (-) 

3. Rotation The size does not change, but the shape is turned 
around a point. 
 
Use tracing paper. 

4. Reflection The size does not change, but the shape is ‘flipped’ 
like in a mirror. 
 
Line 𝒙𝒙 =? is a vertical line. 
Line 𝒚𝒚 =? is a horizontal line. 
Line 𝒚𝒚 = 𝒙𝒙 is a diagonal line. 

5. Enlargement The shape will get bigger or smaller. Multiply each 
side by the scale factor. 

 

 



Half-Term __3__________________  Subject _Science___ _____          Threshold Concept Link(s)__Biology, Chemistry, Physics __   
Biology Topic Keywords 

Fossil The preserved remains or traces of organism that lived millions of years ago 

Fossil record A collection of fossils that is incomplete but provides evidence for the 
theory of evolution 

Extinction The permanent loss of all member of a species from an area or from the 
world 

Mass extinction The permanent loss of many species in a single event 

Antibiotics Drugs that only destroy bacteria. They are ineffective against viruses. 

Antibiotic resistance The process of a bacteria mutating to become resistant to antibiotics 

Classification The organisation of living organisms into groups according to their 
similarities  

Species A group of organisms that can breed to produce fertile offspring 

Evolutionary trees Models used to explain the evolutionary links between groups or organisms 

 

 

 

 

 

 

 

  

 

Scientific Enquiry  Keywords 

28. Independent variable (continuous)  What you change in an investigation. 

29. Dependent variable What you measure or observe in an investigation. 

30. Accurate A result that is close to the true value. 

31. Uncertainty For a set of repeat measurements, the uncertainty is ± half the range. 

32. Continuous data Has values that can be any number. 

33. Categorical data Variable that has values that are words. 

Math skills in science  
34. How do you calculate a gradient? Change in the y – axis / change in the x – axis 

35. To work out the area of a circle 
 

36. Calculate the mass of a 
substance 

No of moles X Mr 

Chemistry Topic Keywords 
Reversible reaction Reversible reactions are ones which occur in both directions at the same time. 

We represent them using a symbol that is a double arrow. 
Equilibrium When the forwards reaction and backwards reaction happen at the same rate, 

so the concentrations of the reactants and products do not change. 
Cracking A reaction in which larger hydrocarbon molecules are broken down into 

smaller, more useful hydrocarbon molecules, some of which are unsaturated. 
Sustainable 
development 

Development that meets the needs of current generations without 
compromising the resources for future generations  

Catalyst A substance that speeds up the rate of a reaction and does not alter the 
products of the reaction. A catalyst is not chemically changed or used up. 

Carbon footprint The total amount of carbon dioxide and other greenhouse gases emitted over 
the full life cycle of a product, service or event. 

Activation energy The minimum amount of energy that particles must have to react. 
Collision theory The theory that explains how chemical reactions can occur only when reacting 

particles collide with each other and with sufficient energy.  
Fractional distillation Fractional distillation separates a mixture into a number of different parts, 

called fractions. They separate due to having different boiling points. 
 

Physics Enquiry Keywords 
Non-contact force A force that can act over a distance e.g. electrostatic, gravitational, magnetic 
Contact force A force that acts when two objects are touching e.g. friction, tension, air 

resistance. 
Permanent magnet A magnet that produces its only magnetic field. Can be attractive or 

repulsive. 

Induced Magnet A material that only becomes a magnet when it’s placed inside a magnetic 
field. Always an attractive force. 

Electromagnet A solenoid with an iron core. Can be switched on and off. 

Scalar Quantities that have magnitude only e.g. distance, speed 

Vector Quantities that have magnitude and direction e.g. velocity, acceleration, 
momentum 

Centre of mass The weight of an object may be considered act at a single point called the 
centre of mass. 

Work Done The energy transferred when a forces causes an object to move through a 
distance. Work done = force x distance 

 



Half-Term      HISTORY     CHANGE, CAUSE, CONSEQUENCE, SIGNIFICANCE   
 

SIGNIFICANCE   
   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

TECHNICAL VOCABULARY 

Counting 
Coup 
 

The Native American concept that it was bravery to touch an 
enemy rather than kill them and it was foolish to fight if 
outnumbered.  

Scalping  

The Native American concept of taking an enemies scalp as a 
trophy from battle. The Native Americans believed that 
without a scalp, your enemy could not enter the afterlife and 
fight you when you died.  

Raw Hide The skin of the buffalo used by the Native Americans to make 
bags, belts, horse harness and masks.  

Abolitionism 
 

The formal organised opposition to slavery which began as 
early as 1817 in the USA.  

Policy of 
concentration   

The idea of containing native Americans by agreeing which 
areas they could live and hunt.   

Buffalo 
dances 

A dance that would last for many days before a hunt that 
would call upon spirts to guide the native American’s in their 
hunt.  

Indian bands  
A tribe of Indians would be known as a Nation. The nation 
would be split into smaller groups known as bands. E.g. Sioux 
Nation. Bands would meet at least once a year as a nation.  

Indian 
councils  

The council consisted of the most important men from the 
bands of a nation. When the Bands met, the council would also 
meet and make important decisions.  
 
 

   Warrior 
societies 

All the men of the bands belonged to a warrior society. These 
were responsible for hunting, travelling and protection.  

Chiefs  These were the most powerful men in the Indian nation. They 
were elected because of their wisdom and skills as a warrior.  

 

How Parts of the Buffalo were used by the Indians  

Horns  Arrow straighteners, cups, fire carriers, ornaments, toys.  

Skull Religious ceremonies  

Tanned Hide Bags, blankets, clothes, dolls, ropes, saddles, tipis.  

Flesh  Cooked and eaten.  

Sinews  
Bowstrings and thread.  

Tail  
Whips, fly swats.  

Dung  
Used for fuel and smoked by men in special ceremonies.  

Heart 
Left on the ground to give new life to the heard. 
Sometimes eaten raw by a warrior to give him strength 
and power of the buffalo.  

Bladder 
Food bags.  

Tongue  
Hair brushes 

 
Key Dates 

1850 Compromise of 1850 

1854 Kansas Nebraska Act 

1860 Lincoln elected President. 

1861-1865 Civil War. 

1862 Homesteader Act 

1865 Thirteenth Amendment. 

1868 Fort Laramie Treaty 

1869 Transcontinental railroad completed. 

1876 Battle of Little Bighorn. 
1871 End of reconstruction in the South 

 



 

 

Half-Term      HISTORY  Normans (Battle of Hastings)   CHANGE, CAUSE, CONSEQUENCE, SIGNIFICANCE 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 



 

Half-Term Year 11 HT1  Subject Geography  Tropical Rainforest and the Arctic  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sustainability is meeting the needs of today without preventing future 
generations meeting their needs 

Paris Agreement is a treaty signed by 195 countries to prevent temperature 
rises of over 2⁰C 

Ecosystem is a community of plants and animals, and the environment in which 
they live 

Ecotourism is travel that aims to conserve the natural environment and local 
communities 
Fragile environment is an environment that can be easily damaged by human 
activities such as resource exploitation or pollution 

Indigenous people is the people who originated in a particular place eg Inuit 

Wilderness is a wild, natural area in which few people live 

Sea ice maximum/minimum is the maximum/minimum area of the Arctic 
Ocean covered in ice in any year 

Permafrost is ground that is frozen throughout the year 

Interdependent is when 2 or more people or things depend on each other 

Why is it so cold in the Arctic? 



 

Whales have been hunted for 
centuries. Inuits (Eskimos) hunt 
whales for oil, meat and bones. 
However, countries and 
companies started to hunt 
whales and this became 
unsustainable.  
Whaling in the 20th century  
In the 1930s over 50,000 whales 
were being killed every year. 
Huge factory ships were 
catching 10-20 whales each 
time to make products like 
margarine, chemicals and make 
up. In 1946 the International 
Whaling Commission (IWC) was 
set up to protect whales. It sets 
a total number of whales that 
each country can catch. In 1986 
the IWC banned commercial 
whaling (whaling to make 
products), however Japan 
continued to catch whales for 
what they called ‘scientific 
research’. Since 1986 30,000 
whales have been caught, 
mostly by Japan.  

The Marine Wildlife Sanctuary  
This safe place for sea animals was set up on 
the coast of Baffin Island, Northern Canada. 
The sanctuary covers 12 miles and protects 
17 species of whale. Up to 2,000 bowhead 
whales stop in the area every year on their 
migration. Polar bears, seals and fish also 
benefit from the sanctuary. It is illegal for 
whaling ships to come into this area. 1,000 
Inuit people live on Baffin Island and 
Greenpeace support them hunting Whales. 
Greenpeace want to work with the Inuits 
(indigenous people) and make a joint stand 
against oil drilling in the Arctic Ocean. Inuit 
people only live off what they need and 
they use every part of the Whale in their 
way of life.  

Sustainably managing Whaling, Arctic Circle 

How is the Arctic protected?  
It isn’t!  
1996 – 8 countries came together 
to form the Arctic Council. It’s 
goal is to protect the fragile Arctic 
environment but it has no legal 
powers to prevent any countries 
carrying out harmful activities.  

• The Antarctic treaty was signed in 1961 by 46 countries because the 
area was under threat 

•  Humans are only allowed on the continent for scientific research 
and tourism (tourism is limited to a certain number of visitors each 
year) 

• The scientific research there discovered the o-zone layer. This helped 
humans identify how our greenhouse gases were destroying it.  

• This scientific research has benefitted the future of our planet.  



Half-Term Year 11 HT4  Subject Geography  Threshold Concept Link(s) A3-5 B3-5 F4 F5 

  

 

  
c 

 

TECHNICAL VOCABULARY 

Commercial farming A type of farming to produce crops to sell for a 
profit, which is usually highly mechanized. 

Peak oil When oil production reaches its maximum level 
before declining 

Demand The desire to buy goods and services; the 
amount of a good or service people want to buy 

Supply To provide something that is needed or wanted; 
the amount of something available for use 

Subsistence farming When farmers grow crops and animals to feed 
their own families 

Low-income developing country 
(LIDC) 

A country that is poor, has a narrow range of jobs 
and few services 

Emerging and developing 
country (EDC) 

A country that is in transition from being a low-
income developing country to an advanced 
country 

Advanced country (AC) 
A country that is wealthy, has a wide range of 
jobs and many services 

Food security 
When all people at all times have access to 
sufficient, safe, nutritious food to maintain a 
healthy and active life 

Undernourishment The percentage of the population who don’t have 
enough food to be healthy 

 



Half-Term 2  Subject French Y11 Shopping Threshold Concept Link(s): Making plans for the future 

Qu’est-ce que tu veux acheter? 
Week 1                 

Week 2 

Opinion Infinitive Nouns Connective  Qualifier Adjective 
J’adore = I love aller aux magasins = to 

go shopping 
aux centres commerciaux = in shopping centres because it’s un peu = a bit amusant  = fun 

(dés)agréable = (un)pleasant 
J’apprécie = I appreciate  aux chaînes des magasins = in chain stores car c’est  

assez = quite 
propre = clean  
sale = dirty 

Je m’intéresse = I’m interested in  au centre-ville = in the town centre   divertissant = entertaining 
animé = lively 

Je préfère = I prefer faire des courses = to 
shop 

 parce que c’est  économique = economical 

J’aime beaucoup = I really like     pratique = practical 
Je suis fasciné par = I am fascinated by  aux grands magasins = in department stores  très = very cher = expensive 

pas cher/bon marché = cheap 
J’aime = I like     difficile = difficult 
Je m’en fiche de = I don’t care  aux boutiques de créateurs = in designer shops à cause de = 

because of 
 facile = easy 

Je n’aime pas = I don’t like    trop = too magnifique = magnificent 
Je n’aime pas du tout = I really don’t like  aux magasins d’occasion = in secondhand shops   génial = great 

(in)confortable = (un)comfortable 
Ça me dérange = It bothers me   grâce à =  fantastique  = fantastic 
Je déteste = I hate  sur Internet = on the Internet thanks to  reposant = relaxing 
Je ne supporte pas = I cannot stand/bear     ennuyeux = boring 

Verb Infinitive Noun Adjective 
Je voudrais  = I would like to acheter = to buy un pull = a jumper blanc /blanche / blancs / blanches = white 

J’aimerais = I would like to essayer  = to try on une robe = a dress noir / noire / noirs / noires = black 

J’aimerais bien  =  I would love to revenir = to return un costume = a suit rouge / rouge / rouges / rouges = red 
Je préférerais  =  I prefer to échanger = to exchange une casquette= a baseball cap jaune / jaune / jaunes / jaunes = yellow 

Je serais fasciné de = I would be fascinated to  une jupe = a skirt violet / violette / violets / violettes = purple 

Je serais interessé à = I would be interested to   une chemise= a shirt bleu / bleue / bleus / bleues = blue 
Me interesaría  = I would be interested to 
 

 un t-shirt = a t-shirt marron = brown 
Je ne voudrais pas  = I wouldn’t like to  une cravate = a tie gris / grise / gris / grises = grey 
Je ne serais pas interessé à  = I wouldn’t be 
interested to 

 une veste = a jacket vert / verte / verts / vertes = green 

Je ne serais pas fascine de = I wouldn’t be fascinated 
to  

 un pantalon = trousers orange / oranges = orange 

Je ne voudrais pas être = I would not like to be  des chaussures = shoes rose / roses = pink 

  des chaussettes = socks estampado / estampada / estampados / estampadas = patterned 

  un jean = jeans rayé / rayée / rayés / rayées = striped 

  des bottes = boots à carreaux = checked 

  des baskets = trainers  

    



 

         

 

Connective Noun  Verb Infinitive  Noun Place 
mais = but (je) I voudrais = would like  les pommes / les pommes de terre / les cerises / les carottes =  à l’épicier = in the green grocers 
                                      préférerais = would prefer  apples / potatoes/ cherries / carrots  
cependant =  
however 

ma mère 
ma famille 

préférerait = would prefer  le jambon / l’agneau / les côtelettes / le steak/  =  
ham / lamb / chops / steak 

à la boucherie = in the butcher’s 

 mon père 
mon cousin 
ma grand-mère  

voudrait = would like  les gâteaux = cakes 
 
le pain= bread 

à la pâtisserie = in the cake shop 
 
à la boulangerie = in the bakery 

 mes parents et moi 
ma mère et moi 

préférerions = would prefer  les crevettes / le thon / la morue  = prawns / tuna / cod à la poissonier = in the fish shop 

pourtant =  
however 

ma grand-père et moi 
mon frère et moi 

 acheter = to buy l’aspirine / les emplâtres = aspirins / plasters à la pharmacie = in the chemist 

 mon père et moi voudrions  = would like  un livre / un roman / une biographie  = a book / a novel / a 
biography 

à la librairie = in a bookshop 

en revanche = on the 
other hand 

mes parents 
mes grands-parents 

  les boucles d’oreille / l’anneau / le bracelet = earrings / ring / 
bracelet 

à la bijouterie = in the jeweller’s 

 mes amis voudraient = would like 
 
péféreraient = would prefer 

 les timbres / el chocolat / les cigarettes  = stamps / chocolate / 
cigarettes  

au kiosque = in the kiosk 

tandis que = whereas mes cousins   les chaussures / les bottes / les sandales / les baskets = shoes / 
boots / sandals / trainers 

au magasin de chaussures = in the shoe shop 

 

Time marker  Verb Infinitive Quantity 
 

Noun 

Avant d’aller au cinéma = Before going to the 
cinéma 

j’aimerais = I would like 
je voudrais = I would like 
je préférerais = I would prefer 
j’apprécierais = I would like 
je ne voudrais pas = I wouldn’t 
like 

 un kilo de = a kilo of pommes de terres / carottes / pommes = potatoes / carrots / apples 

Avant de dîner = Before eating dinner  un demi-kilo de = half a kilo of poires / pêches / tomates  = pears / peaches / tomatoes 

Après avoir joué au basket = After playing 
basketball 

 deux cent grammes de = 200 grams of jambon / fromage / saucisse / raisins / fraises / framboises / cerises 
= ham / cheese / sausage / grapes/ strawberries / raspberries / 
cherries 

Après avoir étudier  = After having studied  un pot de = a jar of café / confiture / miel = coffee / jam / honey 

Quand je suis libre = When I have time acheter = to buy un carton de  = a carton of lait = milk 

En rentrant à la maison = On returning home  une bouteille de = a bottle of eau / vin = water / wine 

Quand je vais au supermarché = When I go into the 
supermarket 

 une miche de = a loaf of pain = bread 

Si je pouvais = If I could  une conserve de = a tin of sardines / soupe= sardines / soup 

Si c’était possible = If it was possible  une boîte de = a box of gâteaux = cakes 

Si j’avais assez d’argent = If I had enough money  un paquet de = a packet of  biscuits / chips = biscuits / crisps 

Weeks 3 and 4
  
  
  
  
  
  
  
  



Half-Term 3 Subject Spanish KS4 Shopping Threshold Concept Link(s): Making plans for the 
future 

¿Qué te gustaría comprar? 
Week 1                 

Week 2 

Opinion Infinitive Nouns Connective  Qualifier Adjective 
Me encanta = I love ir de compras = to 

go shopping 
en los centros comerciales = in shopping 
centres 

because it’s un poco = a bit divertido  = fun 
(des)agradable = (un)pleasant 

Me chifla = I love  en las cadenas = in chain stores dado que es       
bastante = quite 

limpio = clean  
sucio = dirty 

Me interesa = I’m interested in  en el centro de la ciudad = in the town 
centre 

  entretenido = entertaining 
animado = lively 

Me apetece = I’m interested in comprar = to shop  ya que es     económico = economical 
Me gusta mucho = I really like     práctico = practical 
Me fascina = it fascinates me  en los grandes almacenes = in department 

stores 
puesto que es      muy = very caro = expensive 

barato = cheap 
Me gusta = I like     difícil = difficult 
Me da igual = I don’t care about  en las tiendas de diseño = in designer shops   fácil = easy 
No me gusta = I don’t like   porque es      demasiado = too guay = cool 
No me gusta nada = I really don’t like  en las tiendas de segunda mano = in 

secondhand shops 
  estupendo = great 

(in)cómodo = (un)comfortable 
No me importa = I don’t care about   aunque es  =   asombroso  = fantastic 
Odio = I hate  por Internet = on the Internet although it’s  relajante = relaxing 
Detesto = I hate     aburrido = boring 

Verb Infinitive Noun Adjective 

Me gustaría  = I would like to comprar = to buy un jersey = a jumper blanco /blanca / blancos / blancas = white 

Quisiera = I would like to probar  = to try on un vestido = a dress negro / negra / negros / negras = black 

Me encantaría  =  I would love to devolver = to return un traje = a suit rojo / roja / rojos / rojas = red 
Me chiflaría  =  I would love to cambiar = to exchange una gorra = a baseball cap amarillo / amarilla / amarillos / amarillas = yellow 

Me molaría  = I would love to  una falda = a skirt morado / morada / morados / moradas = purple 

Me fliparía = I would love to   una camisa = a shirt azul / azules = blue 
Me fascinaría = I would be fascinated to  una camiseta = a t-shirt marron / marrones = brown 
Me apetecería = I would be interested to   una corbata = a tie gris / grises = grey 
Me interesaría  = I would be interested to 
 

 una chaqueta = a jacket verde / verdes = green 
No me gustaría  = I wouldn’t like to  unos pantalones = trousers naranja / naranjas = orange 
No me interesaría  = I wouldn’t be interested to  unos zapatos = shoes rosa / rosas = pink 

No me apetecería = I wouldn’t be interested to   unos calcetines = socks estampado / estampada / estampados / estampadas = patterned 

Odiaría  ser I would hate to be  unos vaqueros = jeans a rayas = striped 

Detestaría ser I would hate to be  unas botas = boots a cuadros = checked 

    



 

         

 

Connective Noun  Verb Infinitive  Noun Place 
pero = but (yo) I quisiera = would like  las manzanas / las patatas / las cerezas / las zanahorias =  en la frutería = in the green grocers 
                                      preferiría = would prefer  apples / potatoes/ cherries / carrots  
sin embargo =  
however 

mi madre 
mi familia 

preferiría = would prefer  el jamón / el cordero / las chuletas / el filete /  =  
ham / lamb / chops / steak 

en la carnicería = in the butcher’s 

 mi padre 
mi prima  
mi abuela  

quisiera = would like  las pasteles = cakes 
 
el pan = bread 

en la pastelería = in the cake shop 
 
en la panadería = in the bakery 

 mis padres y yo 
mi madre y yo 

preferiríamos = would prefer  las gambas / el atún / el bacalao  = prawns / tuna / cod en la pescadería = in the fish shop 

no obstante =  
however 

mi abuelo y yo 
mi hermano y yo 

 comprar = to buy las asprinas / las tiritas = aspirins / plasters en la farmacia = in the chemist 

 mi padre y yo 
mi bisabuelo y yo 

quisieramos  = would like  un libro / una novela / una biografía  = a book / a novel / a 
biography 

en una librería = in a bookshop 

aunque =  although mis padres 
mis abuelos 

  los pendientes / el anillo / la pulsera = earrings / ring / bracelet en la joyería = in the jeweller’s 

 mis hermanos 
mis amigos 

quisieran = would like 
 
preferirían = would prefer 

 los sellos / el chocolate/ los cigarrillos  = stamps / chocolate / 
cigarettes  

en el estanco = in the kiosk 

mientras = whilst mis tíos  
mis primos 

  los zapatos / las botas / las sandalias / las zapatillas deportivas = 
shoes / boots / sandals / trainers 

en la zapatería = in the shoe shop 

 

  unas zapatillas deportivas = trainers  

Time marker  Verb Infinitive Quantity 
 

Noun 

Antes de ir al cine = Before going to the cinema   un kilo de = a kilo of patatas / zanahorias / manzanas = potatoes / carrots / apples 

Antes de cenar = Before eating dinner me encantaría = I would love  medio kilo de = half a kilo of peras / melocotones / tomates  = pears / peaches / tomatoes 

Después de jugar al baloncesto = After playing 
basketball 

  doscientos gramos de = 200 grams of jamón / queso / chorizo / uvas / fresas / frambuesas / cerezas = 
ham / cheese / chorizo / grapes/ strawberries / raspberries / 
cherries 

Después de haber estudiado  = After having studied quisiera = I would like  un bote de = a jar of café / mermelada / miel = coffee / jam / honey 

Cuando tenga tiempo = When I have time  comprar = to buy un cartón de  = a cartón of leche = milk 

Al volver del insti = On returning from school preferiría = I would prefer  una botella de = a bottle of agua / vino = water / wine 

Al entrar en el supermercado = When I go into the 
supermarket 

  una barra de = a loaf of pan = bread 

Si pudiera = If I could me gustaría = I would like  una lata de = a tin of sardinas / sopa  = sardines / soup 

Si fuera posible = If it was possible   una caja de = a box of pasteles = cakes 

Si tuviera bastante dinero = If I had enough money no me gustaría = I wouldn’t 
like 

 un paquete de = a packet of  galletas / patatas fritas = biscuits / crisps 

Weeks 3 and 4
  
  
  
  
  
  
  
  



Half-Term 3  Subject RSL- Certificate in Creative and Performing Arts    Threshold Concept Link-  Perform using advanced vocal technique. Perform using advanced physical technique. Evaluate rehearsal and performance process. 
 

 

 

 

Reviewing your performance 

It is advised, like with any other evaluation, you watch your own 
performance and consider your own thoughts on the performance. 
Make notes on moments that were particularly successful and why 
you felt this as well as areas for improvement. As a guide, when 
reviewing your performance you should; 

1. Watch your own performance. Make notes on moments that 
were particularly successful and why you felt this as well as 
areas for improvement. Begin your evaluation with a 
summary of your thoughts. 

2. Go into detail about your own thoughts on the performance- 
what went well? What could you have done better? 
Remember to reflect on at this point, what you set out to 
achieve in your personal aims. If your piece had a message, do 
you think it was successfully portrayed? If yes, what in 
particular was a strength of your performance? If no, what 
could you have done to make it stronger? You may choose to 
consider this point from a group perspective rather than your 
individual contribution. 

3. Strengths of the performance- be specific and really talk about 
your acting skills and individual contribution to portray these 
strengths, highlighting particular moments.  

4. Development- what would you change about your 
performance next time? Was the portrayal of the story/ your 
portrayal of the character strong enough? How might you 
change this? Are there any technical elements or a different 
way of presenting an idea that you could have used that you 
feel might be more successful? 

5. Reflect on the feedback you have been given. Quote the 
questionnaires you have produced as well as the feedback 
from your teacher. Is there anything you would change in light 
of the audience’s comments? 

6. Think about the development of the piece up until the final 
performance. Did you modify the piece? How did it change? 
Why? Do you think this was better than your original idea 
having watched your final performance? 

7. Summarise your evaluation by highlighting once again the 
main strengths and weaknesses of your performance. 

1.1 Describe your personal aims 
You should think about and discuss what you want to achieve from the performance; 

1. How do you want your audience to feel during certain moments/ at the end of the 
piece? 

2. What you want to personally achieve from the piece, i.e. a professional performance, 
a piece you have created that you are proud of, the challenges of your piece etc. 

3. Own image- What do you want the piece to look like? Why? Does it have a message? 
What is the genre? How do you want your character to be perceived? (you can 
elaborate on this in your ideas for the performance). 

4. Repertoire- What practical skills have you gained previous to this performance? Are 
there any other practical skills you have that you are using in the piece? What other 
pieces have you performed in? What did these pieces demand from you? (style, 
character personality) Are there any similarities between previous and your current 
piece of work? 

Live Performance 

1.2 Propose ideas for the performance 
This is where you will talk about the ideas you have for the performance. You should 
have decided as a group by the time you come to complete your write up; 

1. The research/stimulus/inspiration you have explored to create your ideas 
2. What your piece is going to be about (theme, narrative) 
3. The structure of your piece (montage or full narrative? Transitions?) 
4. What will happen in each scene? 
5.  Who the main characters are 
6. The techniques you are using (flash backs, news reports, physical theatre 

elements, role play, cross cutting, freeze frames, narration) 
7. The style(s) you are going to perform in. 
8. Target audience- who are you aiming your piece at? Is the content/ style of 

your piece suitable for this audience? 
9. Any lighting/props/music/ costume/set that are significant to your ideas. 

1.3 Production plan 
This is where you will reflect on a suitable place to perform your piece and analyse why 
this space suits the needs of your piece; 

1. Assessment of the Venue- Realistically your options are the hall or the drama 
studio. Consider the pros and cons and implications for your piece of these 
spaces in terms of; 

2. Stage space- full set or minimalistic? What about stage configuration? (End on, 
in the round etc.) 

3. Backstage space- storage of equipment? Room for actors? 
4. Size of the audience- how many people could you fit into the venue? What 

implications would this have on revenue if you were a small/ large theatre 
company/ producing the piece for free? 

5. Target audience- is your piece something you would prefer to keep quite 
intimate and therefore requires a smaller audience? 

6. Personal equipment- what set/lighting/music/costume can you use within this 
space? What limitations are there? 
 
 

1.4 Health and Safety 
What health and safety aspects do you need to consider when putting on a performance 
in either of these spaces? 

1. Lighting and sound equipment- cables secure? Away from actors/ the audience? 
PAT tested? Operated by someone who knows how to use them? 

2. Food and drink near equipment 
3. Backstage space clear 
4. Performing certain moves during the performance 
5. Warming up before a performance 
6. Safety announcements before the performance- fire? Flashing lights? Fire exits? 

Disabled access 

2.1 Demonstrate skills to perform in a live environment 
You do not have to produce any written work for this unit but you may wish 
to keep a mini log of where your piece is up to at the end of each lesson. 
It is at this point that your piece will start to come together. The brief asks you 
to; 

• Participate in the performance during rehearsal time 
• Make any modifications to your performance in light of rehearsals 
• Carry out the live performance 
• Use skills that you have demonstrated during the performing text 

unit (acting) 
You are advised to plan out each session and what you intend to achieve for 
each hour to make sure there is a specific focus and you have something to 
aim for. 
Remember to; 

• Refer back to your original ideas  
• Think about the brief 
• Think about the audience. It is preferable that at some stage during 

this task, you should start thinking about a questionnaire for your 
audience. The evaluation task asks you about the feedback you have 
been given. You will not be able to discuss feedback from your 
audience unless you ask them to reflect on the piece at some stage 
during your performance assessment time   

TECHNICAL VOCABULARY 

Devising Is a method of theatre-making in which the script or (if it is a 
predominantly physical work) performance score originates 
from collaborative, often improvisatory work by a performing 
ensemble. 

Atmosphere Creating emotional feeling in the audience so that they are 
ready to take on the message.  A spooky atmosphere can be 
set by the director using music and sound effects. 

Hook Used at the beginning of a play to engage an audiences 
curiosity 

Status How one character’s power is shown to the audience.  Status 
is when one person feels they are more, or less, important 
than another. 

Reactions The ability of an actor to use their face and body to show an 
audience what their character is thinking even when they are 
not speaking at that moment. 

Conflict  The source of all good drama!  Where some of the characters 
do not get on with each other. 

Focus Where the audience should be looking at any one time on 
stage. 

Impact The memorable events which take place in pay that leave a 
mental or emotional dent in the audience’s mind or heart. 

Inter-
relationships 

The way in which two or more things are related to each 
other. 

Tension Making the audience want to see what happens next.  Build-
up of suspense! 

 



Half-Term 3    Subject;  Music         Threshold Concept Link(s) Area of Study 3: Music for Stage & Screen 
  

 TECHNICAL VOCABULARY 
Leitmotif A recurring musical idea which is associated with a particular theme, character or 

place. 

Motif A short melodic phrase of just a few notes. 

Metrical Shifting The downbeat is shifted to a different part of the bar. 

Bitonal Refers to music in two keys at the same time. 

Augmented chord A triad built on two major thirds, here Ab-C & C-E. 

Tremolando/tremolo Rapid playing on the same note to produce a wavering, tremulous sound. 

Colla voce Literally ‘ with the voice’ This is an introduction to the band and the musical 
director to follow the vocalist’s tempo.  

Bare Fifth Chords lacking the third and therefore ambiguous in terms of major/minor 
tonality. 

Circle of fifths A series of chords in which the root note of each chord is a fifth lower or a fourth 
higher than that of the previous one. 

Polytonal chords Chords that are built from two or more keys simultaneously. 

Vocalisation Wordless singing using a vowel syllable such as ‘ah’. 

 

Orchestration of ‘Defying Gravity’ 

The orchestration is large by the standards of the usual musical band: 

Flute, oboe, bass clarinet, bassoon, baritone saxophone, two French 
horns, two trumpets, two trombones,  percussion, drums, two guitars, 
harp, two violins, a viola, a cello and a bass. There are also three 
electronic keyboards, which are programmed with ‘patches’  (different 
digital sounds). The players are of course required every night of the 
show’s run, unlike the orchestra players used to record the Star Wars 
music, so this is a considerable expense for the production of the 
musical. 

The keyboard patches include fast attack strings, tremolo strings, 
contrabass (very, very low) clarinet, celeste, and bass trombones. The 
role of the keyboards is to bulk out the sound made from each 
instruments family, hence at various points in ‘Defying Gravity’ string or 
brass patches are used to give the impression that the orchestra is larger 
than it is. 

Close analysis of ‘Defying Gravity’. 

It starts with a dramatic marcato (very strong accented) chords reflecting the anger between Glinda 
& Elphaba in this case. 

The texture is homophonic, (consisting of just melody & harmony) and almost recitative in opera - 
a section that quickly moves the action on through fast-paced lines and modulating phrases in 
order to get to the next number. 

The Harmony in bars 1-6 moves chromatically, first down and then up to D major, C# minor, C 
major, B major etc. So the tonality (key) remains uncertain. There are moments when a key is 
implied but the music never settles for more than a bar. In bar 4, for example, Schwartz uses the 
chord C major, but has F#s in the melody. This further helps to unsettle any sense of key. 

The melody in bar 6 introduces the interval of a fifth on the word ever- the same interval that plays 
such an important role in ‘Defying Gravity’. The melody in bar 6 is sequenced then repeated up a 
semitone in a sequence in bar 7. The fifth is stretched to a minor sixth (C -Ab) on the word clever 
and has an augmented chord below, which is used to move the music towards Db major at the 
beginning of bar 8 - a semitone below where we started. This creates a contrasting sense of key 
when Elphaba responds with I hope you’re happy. 

In the same way that the two witches are at odds, Schwartz gives each witch an initial ‘Key area’ - D 
major for Glinda and Db for Elphaba - placing them at odds with each other. Notice how the initial 
phrase sung by witch has the same words: I hope you’re happy. This allows Schwartz to further 
emphasise the use of the same melodic material. 

 

Wider Listening 

Tim Minchin: ‘Naughty’ from Maltilda 

Matilda the musical is based on Roald 
Dahl’s book. 

Marc Sheiman: Mama, I’m a Big Girl 
Now’ from Hairspray 

Hairspray is a musical with music by 
Marc Shaiman and lyrics by Scott 
Wittman. 

 

The musical as an art form was designed for the entertainment of mass audiences. The musical started in the 
amphitheatres of Ancient Greece, where stories were acted out and sung. Since then it has evolved into many 
different styles of entertainment. 

In the 20th century, the rise of the musical began in America. The first of the Broadway musicals was Show 
Boat (1927), written by Jerome Kern. 

The Musical Wicked (2003) is based on the 1939 film The Wizard of Oz and the book Wicked by Gregory 
Maguire. It tell the story of two women who are initially arch-enemies: Elphaba the Wicked Which of the text 
& Glinda the Good Which. 

 



 
 
 
 

 
 
 
 
 
 
 
 

 
 
 
 

Festival A day or period of celebration for religious reasons 

Christmas the day commemorating the incarnation and birth of Jesus (25 December) 

Church  1. The holy people of God, also called the Body of Christ, among whom Christ is present 
and active; 2. (church) A building in which Christians worship 

Easter  the religious season celebrating the resurrection of Jesus from the dead; starts on Easter 
Day and finishes with the feast of Pentecost 

Eid ul-Fitr Festival celebrated at the end of Ramadan 

Eid ul Adha Festival celebrated during the period of the Hajj 

1. When is Eid ul-Fitr celebrated? 
a. At the end of Ramadan 

2. What shows the start of the new month? 
a. The new moon. 

3. Name two things that are done in preparation for this festival. 
a. Cards are sent, the houses are decorated, and presents are bought. 

4. What food is used to show the ending of fasting? 
a. Dates 

5. Where will men generally go on the morning of Eid? 
a. To attend Eid prayers at the mosque. 

6. What two things might Muslims do on this day? 
a. Visit family and friends, exchange gifts, have a special meal. 

7. What two things might Muslims not do on this day? 
a. Go to work or school. 

8. What is paid on this day? 
a. Zakah 

9. What four things do Ramadan and this Eid remind Muslims?  
a. Allah should be the focus of life 
b. The Quran and prayer should dominate time not worldly things 
c. Behaviour should be peaceful and kind 
d. Wealth is not their own and should be shared with the community. 

 

Y11 T3 Religious Festivals 

10. Which 3 people does Eid ul-Adha remind Muslims of? 
 a. Ibrahim, Hajar and Ishmail 
11. Why do many Muslims celebrate this festival away from home? 
 a. Because the time of this festival falls during the time of the Hajj. 
12. Describe two activities Muslims may perform as part of this festival on Hajj. 
 a. The will walk between Al-Safa ad Al-Marwah and they will throw stones at 3 stone columns. 
13. What do these activities remind Muslims of? 
 a. Hagar looking for water and then Allah providing it and Abraham being tempted by Satan three 

times and resisting. 
14. Describe ways in which this festival might be celebrated at home. 
 a. Muslims will sacrifice a lamb giving a third to their family, a to family and friends and a third to the 

poor (some Muslims will just give money to charity); Muslims will go to the mosque and gifts will be 
exchanged.  

 
15 For Sunni Muslims who is this festival remembering? 
 a. Moses 
16. For Shia Muslims who is this festival remembering? 
 a. Hussein the grandson of the prophet Muhammad. 
17. What two names are given to Eid ul-Adha? 
 a. The Major Festival and the Festival of Sacrifice. 

 

22. What does Palm Sunday remind Christians of? 
 a. Jesus entering into Jerusalem for the Passover. 
23. What does Maundy Thursday remind Christians of? 
 a. It reminds Christians of Jesus’ arrest. 
24. Explain two ways in which different Christians celebrate Easter 
 a. Orthodox churches walk around the church at midnight on Saturday and then enter 

the darkened church with candles to symbolise entering an empty tomb. Many churches 
organise open air sunrise services. 

25. Give two reasons why Jesus’ death is important. 
 a. Christians believe that by Jesus dying humans can enter into a relationship with God 

and that through his example of being obedient to God Christians are shown how they 
should live. 

 

18. On which two dates is Christmas celebrated and by whom? 
 a. 25/12 by Western Christians and 06/01 by Eastern Orthodox Christians 
19.  What three messages does this story give? 
 a. Light represents Jesus as the light of the world coming into a world of darkness, the 

nativity shows Jesus being born into poverty, it shows that God keeps his promise of a 
saviour. 

20.  When is the most important celebration for Christians at Christmas? 
 a. Midnight or Christmas morning celebration. 
21.  Give two reasons why Christmas is important to Christians today. 
 a. It reminds them that God is active in the world and that he keeps his promise of a 

saviour. 
 



Half-Term Jan – Feb 2021 Subject Business Studies  Threshold Concept Link(s) Making operational and financial decisions (Topics 2.3 and 2.4) 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Production process 

Batch 
Can produce products in large quantities in one go.  

Most of the work will be done on automation. 
Things can be changed but takes time to alter 

quantities.  

Job 

Producing 1 unit at a time. Requires a highly skilled 
workforce. Usually takes longer and can be used for 
on off items. Used in the construction industry. It’s 

flexible to meet customer needs. 

Flow 

A standardised product is produced on a large scale. 
Normally most of the work is automation done by 
machines. Low skilled workers with lower salaries 

would be used.  

 

TECHNICAL VOCABULARY 

Bespoke Designed and made for the individual customer 

Economies of Scale A situation where average costs (of production, distribution and sales, 
for example) fall as a business increases the amount of product that its 
produces, distribute and sells. 

Standardised When every example of the product is exactly the same as others 

Profit Margin The proportion of revenue left over after costs have been deducted 

Supply chain 
management (SCM) 

The management of the flow of goods and resources through the 
production process 

Procurement The process of managing a business’s major purchases, from raw 
materials to delivery vans 

Perishable Likely to do out of date or go off quickly 

Competitive advantage An advantage a business has over its rivals that is unique and 
sustainable. 

Cost of Sales The direct costs of purchasing raw materials and manufacturing 
finished products 

Inflation The general increase in prices over time 

 

Profit and loss Account 

Sales revenue 
     minus 

 
 
 

Cost of Sales 
    (raw materials, packaging, direct wages) 

   Equals 
 

Gross Profit 

   minus 
 
 

Operating Costs 
  (salaries, rent, insurance, advertising)   

   Equals 
 

Net profit 

 



Half-Term  January-February 2021 Subject Child Play   Threshold Concept Link(s) Inclusive practice 
 

Inclusive practice 

What do all early year’s settings 
need to ensure? 

That all children and their families are respected and valued, 
that all children are included and supported. 

What does the term ‘inclusive 
practice’ cover? 

This covers everything from how welcome families feel to 
how well a setting meets a child’s needs. 

What is the starting point for 
inclusive practice? 

Adopting a non-judgemental attitude. 

Why can it be hard to be non-
judgemental? 

We tend to prefer people who are similar to us, this might 
be through a shared culture, religion or lifestyle.  We may 
prefer those of the same age or that live in the same area. 

What does a non-judgmental 
attitude create? 

Families feeling comfortable in the setting. 

How should children feel in early 
years settings? 

They should feel unique and special. 

How can adults in an early years 
settings show non-judgmental 
attitudes? 

They can take an interest in what children are doing, 
showing through their communication that they care about 
each child and their family. 

How do you create a welcoming 
environment? 

Physical signs; posters in different languages; birthday 
notices; displaying children’s work; leaflets; seats. 

What is crucial for welcoming? Greeting parents, smiling and acknowledging children when 
they arrive and leave is really important. 

What do the resources of a setting 
need to do? 

Reflect the lives of the children and their families, need to 
reflect children’s home lives. 

 

TECHNICAL VOCABULARY 
Inclusive A way of working that makes sure all children feel welcomed and that their 

needs are all being met. 
Non-inclusive A way of working that may not make all children feel welcome or valued; 

children’s needs may not be met. 
Non-judgemental 
attitude 

This means accepting others and valuing them, even if they do not 
act/behave the same way as we do. Making everyone feel comfortable, 
taking an interest in all children and families. 

Welcoming Creating an environment where all people feel comfortable and like they 
belong in a setting. 

Resources Items that are used within an early years setting – toys, decorations, 
pictures, dress up clothes etc… 

Individual needs Understanding each child in the setting and ensuring that you know all key 
information about them.  

Adapting Making changes in provision, access or resources to ensure all children feel 
wanted and valued and ensuring their needs are met. 

Establishing routines Putting systems in place to meet the needs of children, this includes routines 
for feeding, sleeping, resting, toileting and playing. 

Sensory impairment A difficulty with one or more of your senses, for example, your sight, hearing 
or touch. 

Role models People from whom children copy skills and attitudes. 

 

Understanding children’s needs 

What does an inclusive setting do? Meets every child’s needs. 

How do settings meet needs? They know what the needs of each child are and build 
good relationships with families. 

Why are strong relationships with 
parents important? 

So that parents will feel able to share sensitive information 
with the setting. 

What adaptations may have to be 
made? 

May have to adapt the provision, the room layout, order 
new resources or change routines to help children with 
mobility needs, dietary needs or sensory impairment. 

What routines may have to be 
established in a setting? 

Feeding, sleeping, toileting, and time spent playing.  This is 
important to babies and toddlers who may each have their 
own feeding and sleeping pattern. 

How does establishing routines link 
back to close working with parents? 

Parents provide the information needed for early years 
settings to be able to establish these routines. 

What does an inclusive setting teach 
children? 

About how to treat and respect others. 

What does it help children learn? That we all have different needs, preferences and ways of 
living. 

Why do adults need to be good role 
models? 

Children are observing them and will imitate their 
behaviour. 

How can adults be good role 
models? 

By showing interest, respect and kindness towards others. 

 

Unit 3 Assignment 2 
Explore ways in which early years settings implement inclusive practice. 
1B.3 2B.P3 2B.M2 2B.D2 
Outline how inclusive 
practice is 
implemented in 
selected early years 
settings. 

Describe how inclusive 
practice is 
implemented in 
selected early years  
settings. 

Explain how inclusive 
practice is 
implemented in a 
selected early years 
setting. 

Assess the extent to 
which inclusive 
practice is successfully 
implemented in a 
selected early years 
setting. 

 



 Subject Child Play Revision    Threshold Concept Link(s) Milestones one month – 3 years 
 

Milestones: one month old Milestones: 3 months old 

Physical Development: Gross motor 
- Keep head to one side 
- Can turn from their side to their back 
- Will life head briefly 
- Make jerky movements 
- If pulled to sit will show head lag 
- Put fists in their mouths 
- Open hands occasionally. 

Physical Development: Fine motor 
- Open hands to grasp an adult finger. 

Cognitive Development 
- Recognise their primary carers and show this 

with excited movements and noise. 
- Begin to repeat enjoyable movements – thumb 

sucking. 
Communication and Language 

- Make non-crying noises. 
- Interact – looking, listening, vocalising and 

moving excitedly. 
Social and Emotional 

- Smile at an adult 
- Gaze attentively when being fed 
- Beginning to show a particular temperament 
- Enjoy sucking 
- Turn to look at a face 

Physical Development: Gross motor 
- Keep head in central position. 
- Lift head and chest in prone position. 
- Not much head lagging in sat position. 
- Can sit with back straight (held). 
- Kick vigorously (legs together) 
- Can wave their arms and bring hands together 

Physical Development: Fine motor 
- Move heads to follow movements 
- Watch fingers and play with their hands 
- Clasp and unclasp hands and can hold a rattle. 

Cognitive Development 
- Babies take more interest in their surroundings and 

play things. 
- Understand cause and effect. 

Communication and Language 
- Babies laugh + vocalise and becoming conversational. 
- Smile in response to speech. 
- Cry loudly when expressing a need. 

Social and Emotional 
- Show enjoyment at caring routines. 
- Fix eyes on carer when feeding. 
- Respond to love and attention (cuddles) 
- Stay awake longer 
- Smile at people 

Milestones: 6 months old Milestones: 12 months old  

Physical Development: Gross motor 
- Can roll onto their stomach 
- Can support themselves on arms and hands 
- Can bear own weight and stand and sit with 

straight backs 
- When held bounce their feet up and down 
- Grasp feet with both hands, kick legs. 
- Hold arms to be lifted. 

Physical Development: Fine motor 
- Babies reach and grab small toys and use 

palmer grasp to pass a toy. 
- Poke at small objects with index finger and 

explore items by putting them in their mouths. 
Cognitive Development 

- Understand some words and what objects do. 
- Turn for mother’s voice and understand 

emotion in it.  
- Understand up and down and do gestures. 

Communication and Language 
- Babble – single then double syllables. 
- Talk to themselves and squeal (delight) 

Social and Emotional 
- Eat using their fingers. 
- Offer toys to others. 
- Wary of strangers, distressed when mum 

leaves and more aware of feelings – starting to 
recognise emotions. 

Physical Development: Gross motor 
- Can sit from lying down and stand with no help. 
- Can crawl in some way and cruise with furniture. 

Physical Development: Fine motor 
- Has a fine pincer grasp, can point and give an object. 
- Can hold a crayon (palmer grasp).  
- Hand preference starts to be established. 
- Drop and throw on purpose. 

Cognitive Development 
- Use trial and error to learn about objects. 
- Understand simple instructions with a gesture. 
- Point and look at what others point at. 

Communication and Language 
- 2-6 recognisable words and understand a lot more. 
- Hand objects over when asked and use them right. 
- Deaf babies start to sign. 

Social and Emotional 
- Emotionally labile – have different moods. 
- Dependent on adults to reassure. 
- Want a comfort object. 
- Still shy with strangers. 
- Are affectionate and enjoy socialising. 
- Help with daily routines. 
- Play pat a cake and wave when they want and on 

request. 

Milestones: 2 years old Milestones: 3 years old 

Physical Development: Gross motor 
- Can run safely and climb. 
- Can throw but not catch a ball. 
- Push and pull large wheeled toys. 
- Walk up and downstairs. 
- Sit on a trike and move it with their feet. 

Physical Development: Fine motor 
- Draw circles, lines and dots. 
- Can build a tower of 6+ blocks. 
- Enjoy picture books and turn the page. 
- Drink from a cup and use a spoon. 

Cognitive Development 
- Interested in names. 
- Start to understand consequences. 
- Provide comfort when others cry – empathy. 

Communication and Language 
- Speak over 200 words and understand a lot more. 
- Omit opening/closing consonants. 
- Use telegraphic speech and name things a lot! 
- Follow simple instructions and requests. 

Social and Emotional 
- Start to express their feelings. 
- Are impulsive and curious. 
- Clingy and then self-reliant. 
- Can dress themselves and like to help others. 

Physical Development: Gross motor 
- Can jump from a low step. 
- Walk backwards and sidewards. 
- Stand on one leg and tiptoe. 
- Ride a tricycle, throw, catch, kick a ball. 
- Good spatial awareness. 

Physical Development: Fine motor 
- Copy a building pattern of 3+ blocks. Build 9-10. 
- Control a pencil dynamic tripod grasp. 
- Can copy a circle and the letters V, H and T. 
- Enjoy painting and drawing- arms and legs often 

come from a person’s head. 
- Can cut with scissors and eat with a fork and spoon 

Cognitive Development 
- Can match 2-3 primary colours and sort things. 
- Ask why? A lot. Can control attention. 
- Understand categories, ‘one’ and ‘lots’. 

Communication and Language 
- Use personal pronouns + plurals correctly. 
- Simple conversations, missing link words. 

Social and Emotional 
- Enjoy family mealtimes 
- Can think from another point of view. 
- Manage to use toilet on their own. 
- Make friends and develop fears. 

TECHNICAL VOCABULARY 
Milestones Skills or knowledge that a child has acquired. 

Developmental norms Milestones associated with a particular age group. 
Gross motor 
movements 

Large movements or arms and legs. 

Fine motor movements Small movements usually associated with the hands (and feet) 
Pincer grasp Using thumb and finger to hold an item – like pinching. 
Holistic development Development of a child looking at all areas of development as a big 

picture. 
Tripod grasp A pencil hold where the finger and thumb hold the pencil supported 

by the middle finger. 
Reflexes Instinctive movements in babies – startle, sucking, rooting and 

grasping. 
Palmer grasp Wrapping the whole hand around an object. 

Hand preference The hand that is most often used for tasks requiring hand-eye 
coordination. 

 



Half-Term: HT3 Y9    Subject: Art   Threshold Concept Link(s): Draw from observation accurately and use a contrasting range of tone in a range of media  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

Assessment Taxonomy 
LIMITED BASIC EMERGING 

COMPETENT 
COMPETENT 

& 
CONSISTENT 

CONFIDENT & 
ASSURED 

EXCEPTIONAL 

Unstructured 
Clumsy 

Disjointed 
Minimal 

Elementary 

Deliberate 
Methodical 
Superficial 
Unrefined 
Simplistic 
Tentative 

Reflective 
Predictable 

Growing 
Control 

Broadening 
Endeavour 

Safe 

Informed 
Purposeful 

Secure 
Engaged 

Skilful 
Thoughtful 
Cohesive 

Advanced 
Convincing 

Comprehensive 
Focused 

Perceptive 
Refined 

Resolved 
Risk-taking 

Accomplished 
Inspired 
Intuitive 
Insightful 
Powerful 

Extraordinary 
Unexpected 
Outstanding 

1-12 marks 16-24 marks 28-36 marks 40-48 marks 52-60 marks 64-72 marks 

TECHNICAL VOCABULARY 

Observational drawing The subject is in front of you while you draw it 

Harmonious colours The colours next to each other on the colour wheel 
 

Genre A category in art 

Accuracy Correct 

Form 3D shape 

Collage The technique of sticking paper to 2D work 

Tone How light or dark something is 

Media Different art equipment like paint 

Contrast A big difference (in tone) 

Complementary  colours The colours opposite each other on the colour wheel 

 

Colour Wheel 

Primary colours are red, blue and yellow. 

Secondary colours are green, orange and purple. 

When you mix 2 primary colours you get a secondary colour. On the 
colour wheel it is the colour in between the 2 primary colours, for 
example if you mix red and yellow it creates orange. 

Colours next to each other are harmonious. 

Colours opposite each other are complementary. 

If you mix all 3 primary colours or complementary colours you get a 
tertiary colour which are different browns.  

  



What Definition What Definition 

Turbines and 
generators

Electricity we use mainly involves a rotating turbine which turns a generator. 
1. Fossil fuels are burned to create heat which intern superheats water. 
2. The steam is used to rotate the turbines which are linked to a generator.
3. Provide us with a supply of electricity.

Solar energy

Fossil fuels Most of the heat that we generate electricity in the uk comes from burring fossil 
fuels such as coal, gas and oil. These are FINITE resources as they formed over 
many millions of years and cannot be replaced as they will eventually be run 
out!

Nuclear The process harnesses a nuclear reaction that takes place in a 
vessel. Control rods are moved in or out of the core to regulate the 
power. The reaction generates heat which superheats water and 
then generates power by driving turbines and generators.

Shale Gas Shale gas is a natural gas that is trapped within areas of shale in the earth crust. 
Shale is a sedimentary rock that can be a rich source of petroleum and natural 
gas. Fracking is the  controversial process of extracting this shale gas.

Energy storage There are a number of ways to store mechanical power.
In most mechanical products, it uses tension or compression. 

Renewable 
energy 
sources

This is energy that comes from the planets non-finite resources is considered to 
be renewable. This includes wind, wave and tidal, hydroelectricity, geothermal 
and biomass and Solar energy.

Pneumatics Form of compression is used to store gas or air under pressure –
controlled via valves and pistons.

Wind turbines 1. Produce more power in the winter.
2. Do not produce power when it is not windy.
3. Can harm wildlife especially birds.
4. Some consider it to be an eye sore.
5. Has a term ‘Nimbyism’ – not in my back yard. 

Hydraulics The gas or air in a pneumatic system can be swapped for a liquid, 
the most common is oil.
Used in breaking systems and lifting mechanisms.

Solar energy The solar cell technology captures the sun’s rays and converts them into electric 
energy. The cells only produce energy during the daytime and production is less 
in the winter months owing to the shorter daytime length.

Kinetic energy Kinetic is energy involve in motion. Any object in motion in kinetic 
energy.
Throwing a ball or a person walking in kinetic energy.

Tidal energy Tidal is more reliable than solar and wind and more predictable. The difficulty is 
the environment/ where it can be located. This means distance from land, repair 
work and is it in a conservation area. It is also very expensive to build.

Batteries Electronic power can be stored in batteries. Batteries contain 
electro chemicals that react with each other to produce electricity. 
They come in many different sizes and provide different voltages 
and power levels.
Batteries contain cells. 
Each cell providing 1.5 volts.

Hydro electric 
Power

Hydro electric power (HEP) generation is a very reliable source of renewable 
energy. It has high initial set up due to the machinery and the land needs to be 
flooded to create a reservoir. 

Alkaline cells Alkaline batteries have a higher capacity for their size than 
traditional acid based batteries
Alkaline batteries tend to hold their charge well.

Biofuel Production of Biofuel is becoming a way of producing energy for transporting 
and heating needs. Oil- and starch – producing crops are grown, harvested and 
refined into a number of products. This is biomass energy production.  Biomass 
can also include wood chips and farm waste

Rechargeable batteries These are available in different forms and is used in cordless 
products, phones, power tools portable speakers, laptops and 
tablets.
These can be charged hundreds of times.
These are more expensive than traditional batteries but they can 
be used, 
better on the environment and save you money down the long 
run.

Energy, materials, systems and devices– Knowledge organiser 



What Definition What Definition 
Disposable 
Batteries

These are the acid based and alkaline batteries.
They need to be disposed of properly and not put in normal waste as they can 
poison the ground when berried – the acid will get into the water stream.

Smart materials A smart material is material that can change depending upon the environment its in!
Different situations/ causes

Modern 
Materials

Technology is constantly changing in ideas, size and material as well as 
manufacturing processes.

Thermographic 
pigments

Inks and dies react to heat by changing colour at different temperatures – for example 
a product will turn red when becomes to hot.
These are used in thermometers, spray paints and children's toys.

Corn starch Corn starch is biodegradable whilst the plastic we use aren’t.
The soil can break down the starch polymers and they are non toxic to the 
environment.

Photochromic pigments Inks and dies react to levels of light by changing colour. 
UV light effect the changes in the pigment, the longer its exposed to UV the darker it 
becomes.

Flexible MDF Made from wood pulp fibres – same way as MDF. It has grooves across the 
width of the board leaving 2mm in tact.
This allows the board to flex.
Very popular in architects models and organic/ curved furniture.

Photochromic particles Mainly used in sun glasses.
The particles enable the lens to darken when in sunlight. 
Classes will appear normal when indoors.

Titanium Titanium is a versatile metal and alloyed with other materials to enhance 
properties. 
Pure titanium does not react with the body so it is used extensively for the 
medical industry for artificial joints, implants and surgical tools.
Titanium has a high strength to weight ratio.

Shape memory alloy They can remember their pre-set shape, they can deform and then return back to their 
normal shape. To do this they need heat or electricity.

Fibre optics Allows digital information to travel at high speeds – pulses of light. Much 
more than copper wires.
Inner glass core is slightly thicker than a hair.
Used in telephone, internet and TV signals.

Nitinol Nitinol is an alloy of nickel and titanium.
To programme its shape it has to be heated to 540 degrees then allowed to cool.
When it is heated to 70 degrees it will spring back to its normal shape

Graphene This is a two – dimensional material is the thinnest discovered. A million times 
thinner than a human hair.
It is transparent, flexible and stretchable and very conductive.

Polymorph Polymorph is a non toxic and biodegradable polymer.
Comes in granules.
When heated to above 62 degrees it can be remoulded.
Used for prototyping.

LCD Used in electrical appliances.
Low cost and low powered.
There is monochrome and coloured variety.
Monochrome use a single backlit which is just black.
Coloured LCDs uses a variety of colours and each colour require different 
voltages.

Quantum tunnelling 
Composite

Designed to be a conductor or insulator.
Designed to work when pressure is applied.
The more pressure = less resistance.
Less pressure = more resistance.

Nanomaterials They are between 1 and 100 nanometres but could be up to 1000.
These materials exist on an atomic molecular scale and is great for electronics 
and science.

Piezoelectric material Material that produces an electric voltage when squeezed or put under pressure.
Used in gas lighters.

Metal Foams These are porous metals structure made from aluminium.
Made from 25% mass of their comparative size.
Light weight but still have the same strength properties and can be recycled.
Created by injecting gas into the liquid metal.

Litmus paper Paper that changes colour depending on PH levels.

Energy, materials, systems and devices– Knowledge organiser 



Year 11 HT3     Subject – Hospitality and Catering    Threshold Concept Link(s)     Meeting Customer Needs and Environmental Considerations 
 

Considerations for planning a menu 

Who 
• Who are your possible customers? 
• Specific age group/ children/ adults/ 

ethnic/ religious background, ethnicity 
 

Is going to eat it 
Specific age group/ children/ adults/ ethnic/ 
religious background, ethnicity 
 
 
 

Where 
• What type of venue is it 
• Indoors or out 

 

In the city- potentially a lot of business people 
In the country- families 
Outside space available 
 
 What  

• Type of food will be eaten 
• Type of food service 

 

Finger food, no need for cutlery 
Carvery, buffet- less staff 
Complex three courses requiring time and more 
crockery, skilled chef 
 When 

• Time of day 
• Special occasions 
• Lunches 
• Take away 

Time of day- lunch has more time constraints 
Lighter foods served 
Dinner- more varied, several courses, more 
filling 
Special occasion- wedding, birthday, religious 
holiday 
 

 

TECHNICAL VOCABULARY 
Carbon footprint The amount of greenhouse gases produced by a 

particular product during production 
Greenhouse gases Gases that trap heat and raise the earth’s 

temperature 
Reduction A sauce is simmered to drive off the water and 

create a thicker and richer sauce 
Roux sauce A mixture of fat and flour which when heated with 

liquid becomes a thickening agent 
Substitutions Alternative ingredients or dishes to suit customers 

with special dietary needs; Lactose free milk 
Blanch Plunging fruit or veg into boiling water for 2 mins 

and then cold water. 
Organoleptic The qualities which people experience with their 

senses 
Dovetailing When your plan shows you are working on more 

than one product at a time 
Mis en plas Preparation time before cooking 

Gelation Solidifying a mixture by chilling or freezing 

 

Environmental issues to consider when proposing a menu (2.2) 
Preparation and cooking methods 

• Fill the oven up when cooking, so all the meal will cook together 
• Use a tiered steamer so more than one vegetable can be cooked at once 
• Lids on saucepans, right size pan for the job, correct sized ring on hob 

 Ingredients used 
Sustainable- ingredients farmed in a way which maintains the environment,  
Seasonal- They are cheaper and will be more local so reducing carbon footprint- Locally sourced 
Organic- No fertilizers or pesticides used so environment not contaminated with them 
Farm assured- Farms and food producers have a high standard of animal welfare 
 Reduced if food is bought locally from producers and bought in bulk  
Avoid using single serve sachets and individually packaged condiments 
Reuse containers where ever possible, leftovers to produce other meals 
Recycle –Use plastic containers for storage, and compost raw vegetable waste  

Food waste 
• Plan meals properly- reuse left overs to produce new dishes, daily specials 
• Good portion control- special portions for children 
• Storing food correctly at the correct temperature using the FIFO rule 
• Misunderstanding the use buy date 

 

How dishes meet a customer’s needs ( Can be completed as a table) (2.3) 

Reason for choice- Think about the customers in your brief, how do your chosen two dishes meet 
their needs. This dish will appeal to both adults and children because… 
Menu needs to be balanced and offer a variety of cooking methods, flavours, textures and colours 
Nutritional needs- Refer to the customer nutritional needs (1.2) and justify your choices. Which 
nutrients are in the dishes chosen, give examples .e.g. pasta is a carbohydrate and good source of 
energy, tomato sauce is rich in vitamin A, good for healthy eyesight. 
Organoleptic- Sight, taste, texture, sound and aroma- Justify how dishes meet these criteria 
What dishes would be served with them to compliment and complete the menu? 
Adaptable- How the selected dished can be made vegetarian, gluten free, lactose free, vegan, 
suggesting alternative and substitute ingredients .e.g. Quorn in place of beef mince 
Preparation time- Can elements be made before hand to reduce waiting time? can left overs be 
used in another dish? 
Cost- The cost of each item to the customer should ensure the restaurant makes a profit. 

• Software can do this very accurately. 
• Prices should be competitive with similar establishments in the area 
• Price should reflect value for money, consider seasonal price changes 
• Cost needs to cover overheads such as gas, electric, equipment, wages, rent 

 
 

Unit 2 

AC2.1/ 2.2 LO2 

 



Half-Term Dec/Jan   Subject Motor Vehicle       
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

Part Function 

Spring Their primary task is to compensate uneven 
road surfaces and thus provide an assurance 
of high levels of ride comfort. Secondly, they 
must ensure that the wheels always have safe 
contact with the road regardless of its 
condition 

Damper  The springs allow the wheels to move up to 
absorb bumps in the road and reduce jolting, 
while the dampers prevent bouncing up and 
down. Reduces spring oscillation.   

Drop link is used to connect the end of the anti-roll 
bar to the damper or a control arm.  

Antiroll bar ARB Helps reduce the body roll of a vehicle during 
fast cornering or over road irregularities. It 
connects opposite (left/right) wheels together 

Mounts` Insulates the tyre noise & vibrations from the 
vehicle. Many (front) strut mounts also contain a 
bearing or bearing plate that serves as the 
steering pivot. 

 

TECHNICAL VOCABULARY 

Spring Mounts 

Damper Boot 

Camber/Caster Compression 

Link Ball joint 

Bleeding Control arm 

Bounce test  Suspension 

Air ride Geometry  

Nyloc Nuts Dust boot 

Oscillation  Spring compressor  

Torque  Torsion  

 



Half-Term: 3          Subject: BTEC Sport  Unit 1 Exam   Threshold Concept Link(s): A, B, E   
 

TOP TIPS  
EXPLAIN – GIVE A REASON FOR  
SOMETHING  
  
DISCUSS – WRITE ABOUT SOMETHING  
FROM DIFFERENT POINTS OF VIEW  
LIKE WRITING ABOUT THE  
ADVANTAGES AND DISADVANTAGES  
  
NAME/GIVE – GIVE A SHORT ANSWER  
  
DESCRIBE – WRITE ABOUT WHAT  
SOMETHING IS LIKE  
  
CALCULATE – YOU WILL NEED TO DO  
SOME MATHS TO WORK OUT YOUR  
ANSWER AND SHOW HOW YOU DID  
IT  
  
INTERPRET – YOU NEED TO USE THE  
INFORMATION GIVEN TO WORK OUT  

THE ANSWER 
 

PHYSICAL FITNESS  
  
Cardiovascular (Circulatory) System move blood 
around the body and is made up of  

1. Blood vessels  
2. The heard  
3. Blood  

  
Respiratory system moves air into and out of the 
body. It is made of  

1. The lungs  
2. The airways  

  
The two systems together make up the  
The Cardiorespiratory System  
  

The oxygen we breathe and the nutrients we eat are 
transported around the body in the blood.  Our cells 
used them to make energy.  The cardiorespiratory 
system also allows the body to breath out waste 
products like carbon dioxide. 

PHYSICAL FITNESS  
  
AEROBIC ENDURANCE – The ability of the cardiorespiratory 
system to work efficiently, supplying nutrients and oxygen to 
working muscles during sustained (long lasting) physical 
activity.  
MUSCULAR ENDURANCE – The ability of the muscular system 
to work efficiently and continue to contract over a period of 
time against a light to moderate load. E.g a tennis player 
holding their racket and playing throughout the game.  
MUSCULAR STRENGTH – The maximum force (strength) that 
can be generated (made) by a muscle or muscle group.  
FLEXIBILITY – Being able to move a joint fluidly (smoothly) 
through its complete (whole) range of movement  
SPEED –  Speed (m/s) = distance  (m)  
                                             Time (s)  
There are three types of speed  

1. Accelerative speed – sprints up to 30 m  
2. Pure speed- sprints up to 60 m  
3. Speed endurance- sprints with a short recovery period 

(rest) in between  
BODY COMPOSITION – The relative ratio (amount) of fat mass 
to fat-free mass in the body 

SKILL – RELATED FITNESS  
  
BALANCE – The ability to maintain centre of mass over a 
base of support  

1. Static Balance – a still balance like a hand 
stand  

2. Dynamic Balance – a moving balance like a 
cartwheel POWER – The product (result) of speed x 
strength e.g. you need power to drive the ball in golf  

AGILITY – The ability of a sports performer to quickly and 
precisely  
(exactly) move or change direction without losing balance 
or time COORDINATION -  The smooth flow of movement 
needed to perform a motor task efficiently (wasting as 
little energy as possible) and accurately (without going 
wrong)  
REACTION TIME – The time that it takes for a sports 
performer to respond to a stimulus and initiate (start) their 
response.  
  

Each sport needs different types of physical and skill-
related fitness. You need to be able to identify the types of 
fitness needed for different sports.  To do this, think about 
what the sports performers need to do in that sport. 

HEART RATE   
HEART RATE – The number of times the heart beats per minute (bpm)  
MAXIMUM HEART RATE – also called HR max  

HR max = 220 – age (years)  
e.g. the maximum heart rate of a 25 year old is  
HR max = 220 – age  
               = 220 – 25  
               = 195 bpm  

HEART RATE TARGET ZONES  
Heart rate needs to be high enough to cause adaptation and improve fitness The target 
zone recommend to improve cardiorespiratory fitness is   
TARGET ZONE = 60%-85% of HR max (a person’s maximum heart rate)  
WORKING OUT TARGET ZONES  

1. Calculate maximum heart rate (HR max) or they might give it to you HR max = 220 – age 
(years)  

2. Find upper training threshold = HR max X 0.85  
3. Find lower training threshold = HR max X 0.60  
4. Write down the lower heart rate followed by the higher heart rate to show the target 

zone 
. e.g. 220 – 25 (age) = 195 bpm  

195 x 0.85 = 165.75 = 166 bpm (upper training threshold)  
195 x 0.60 = 117 bpm (lower training threshold) 

Target zone = 117 bpm – 166 bpm 

TRAINING PROGRAM MES AND PRINCIPLES  
TRAINING PROGRAM ME – a programme of exercise designed to improve performance.  
There are four basic principles (guidelines) that a coach can follow  

Frequency – How often to train per week  

Intensity – How hard to train  

Time – How long to train  

Type – What training method (way of exercising) should be used to improve the type of fitness needed for the sport.  

There are also seven more principles of training that a coach needs to think about SPECIFICITY – Training should be linked to the sport, 
activity or physical/skill-related fitness goal  

INDIVIDUAL DIFFERENCES/NEEDS – The programme should be designed to  
meet individual training goals and needs e.g. a fitter person would have a harder training programme  

VARIATION – It is important to do different activities in training to the performer doesn’t get bored  

REST AND RECOVERY -A sports performer needs to rest to allow their body to recover. During recovery the body repairs any damage 
caused by exercise  

PROGRESSIVE OVERLOAD  - In order to progress (improve), training needs to be demanding enough to cause the body to 

adapt(change) to improve performance ADAPTATION – How the body reacts to training loads by increasing its ability to cope with 
those loads  

REVERSIBILITY – If training stops or the intensity of training is not sufficient (enough) to cause adaptation, training effects will be 
reversed. 
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